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Introduction
The acquisition of a new language is something that most people in the world try to do. However, this task is usually difficult. It comes with several things that most people find hard to understand. In the journal, about the Spanish students trying to attain English as their second language, a lot can be deduced. The students struggle with understanding this new language since it contains rules that are a bit different from Spanish.
Summary of the article
The students in Colegio Ingles are in their pursuit of acquiring English as their second language. Their teachers are trying their level best to prepare them for both university and employment. To assist them in understanding written English. Spanish texts usually offer arguments on one side, unlike English texts, which cut through both sides of a text (Silva, et al., 2013). They, therefore, select several text and skills to use in training these young adults. Their task focused on five major skills, including the identification of main ideas in a text and their support, realizing bias, being able to differentiate between argument and counterargument, ranking points with strength, and finally creating a conclusion on the same. 
Authors main point
The writer of the articles takes us through five steps that helped the students become better in the new language. He admits that the students appreciated this. English, which is a second language to them, had a complex rhetoric characteristic of its texts. These characteristics differed greatly to what they are used to, and hence they had to learn them before being good in English literature (Silva et al., 2013). The writer and a few colleagues take the kids through a series of skills and texts to enable them to see the way factors such as double argument and arrangement of sentences and paragraphs appeared in English visa vee Spanish.
Implication in classroom
The act of acquiring a whole new language might bring spikes to both teachers and parents. They both enjoy touring through the new terms, vocabularies, and accents. However, this task takes more than just understanding the words used in the new language (Mcfall, 2016). Languages are different in many ways. After the students have understood this, they require to learn how sentences and texts are structured and analyzed in the new language, especially in written literature. In a class setting, a teacher should take his or her students through several text characteristics to be able to become proficient.
The first thing is understanding the basic rhetorical schemata of the second language. It is important to understand their familiarity with their first language might hinder them a lot at this stage. After they have been able to relate to the new language’s schemata, there should be a session to make them see how main ideas and their relative support are presented. The other important phase in this is understanding how arguments are laid in informative texts of this new language (Neff-van Aertselaer and Dafouz-Milne, 2008). The students should also be able to analyze the strengths of every point in the text to rank them easily. The teacher should also pay great attention to the choice of topics. Involving students in tasks they have no personal experience with or cannot relate may hinder them in the process of understanding the new language. The topics chosen must be friendly but, at the same time, respectful to them.
Conclusion
The art of acquiring a new language comes with its ups and downs. The involved must, however, be ready to understand the new language holistically. They should pay attention to all that constitutes it from vocabularies to the construction of informative texts. One must be willing to dedicate themselves to being able to see all that is in this new language and successfully recognize it in any text, be it long or short (Mcfall, 2016). The knowledge helps one be able to compile pieces of evidence in a text that supports the main point and thus making it easy for them and other readers to understand the texts in the new language.
ARTICLE RUBRIC
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	Information quality
	All information relies on the main supportive point and examples. 
	All information relies on the main supportive point with 1-2 examples.
	All information relies on the main supportive point with examples and detailed covered.
	The information does not relate to the main point at all.

	Length of Information 
	The topic covers all the required questions with at least 3 sentences for each. 
	The topic covers all the required questions with at least 2 sentences for each.
	The topic covers all the required questions with at least 1 sentence for each.
	No topic is covered with the absence of the sentences to support it.

	Organization of the information
	All paragraphs and subheadings were covered fully with no errors made.
	Paragraphs were well constructed. 
	Not well-organized paragraphs though the information was covered.
	Information was not well covered or it is disorganized. 

	Citation 
	All information was cited with the stated format accurately.
	All information was cited accurately but not with the stated format.
	All information was cited with no desired format accurately. 
	All information was not cited with documented sources and stated format. 

	Mechanics 
	All grammar, punctuation, and spelling are accurate.
	Almost grammar, punctuation and spelling are accurate.
	Minimum errors with grammar, punctuation, and spelling.
	Many errors in grammar, punctuation, and spelling. 
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